
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

RELATIONSHIPS AND POSITIVE 
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INTRODUCTION 
We believe that there are a number of personal qualities which are essential for a 
successful, productive and happy life now and in the future. We believe that the key 
role of our school is: Working together, with families and the wider community, to 
support the development of well-rounded young adults.  

We stand united with our staff, students and families in actively opposing racism, 
prejudice and injustice 

‘CREATING EXCELLENCE’ 
We want to help our children develop a range of important values to prepare them for 
their life ahead: 

● AMBITION: I can create excellence by setting high expectations for myself and 
others 

● RESPECT: I can create excellence by respecting myself, others and the world 
around me 

● COLLABORATION: I can create excellence by learning from and with my family, 
teachers, peers and community 

● INTEGRITY: I can create excellence by developing integrity; doing the right thing, 
even when nobody is watching! 

● DRIVE: I can create excellence by working hard and putting effort into 
everything I do 

● EXPLORATION: I can create excellence by exploring facts, ideas and concepts 
 
Our ‘Code of Conduct’ has one main expectation: that you treat everyone with 
courtesy and consideration at all times. The quality of relationships in our school 
underpins all that we do. Put simply, our ethos is ‘work hard, be nice’. 

We believe in the importance of a well-rounded education as a central part of the 
development of that well-rounded person. An education that should be inclusive and 
provides all our children with an equal chance of becoming successful. To achieve this, 
our curriculum is broad and balanced: our young people will have access to an 
education that responds to their needs and recognises their interests. We want all our 
learners to make excellent progress and gain strong outcomes as a result of their study. 

At Van Gogh Primary, we want to create and foster a safe, calm environment where 
everyone feels secure and respected. We want a learning environment which 
encourages pupils and staff to put in maximum effort at all times. This policy for 
Relationship and Positive Behaviour provides a framework in order to support our pupils 
and staff to establish and maintain good relationships in an atmosphere of 
encouragement, praise and rewards linked to our school values. Our aim is to foster an 
inclusive school community where children can learn and develop as confident citizens 



in a multicultural context. We recognise that, within a climate of inclusion, there will be 
children who need a personalised approach to their specific academic, social and/or 
emotional  needs. 
 
Rights and Responsibilities 
All stakeholders should be aware of their Rights and Responsibilities. At Van Gogh we 
use the United Nations Conventions on the Rights of the Child which can be found here: 
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/ 
 
In assemblies, senior and middle leaders will discuss the rights and responsibilities with 
the children, and staff will remind children of these whenever required. With constant 
reminders and positive reinforcement, children will be more successful with displaying 
positive behaviours. 
 
POSITIVE RELATIONSHIPS 
Developing positive relationships between teachers and pupils has a positive, 
significant, and long-lasting impact on the children’s lives, both academically and 
emotionally . A child works better in an environment where they feel valued and cared 
for. This is also true for adults. 
 
We believe positive relationships are a fundamental component to human life. Whether 
teacher, parent or child; building, nurturing and maintaining healthy relationships is key 
to developing a happier, more productive, innovative and creative school community 
where personal well-being is just as important as academic performance. 
 
At Van Gogh Primary, we promote an environment where staff, pupils, families and 
wider community are expected to take conscious active steps towards developing 
healthy and meaningful relationships towards each other. 
 
Staff encourage positive relationships by; 

1. Creating a positive culture 
Creating a caring and compassionate culture through the use of collaborative learning 
approaches. All learning is centered on enabling children to express themselves 
through creative and liberating activities allowing staff the chance to get to personally 
know each child.  
 

2. Building trust 
Trust is the foundation of every good relationship and gives permission for individuals to 
be open and honest. Staff should endeavour to create opportunities for children to 
discuss issues and enable all involved to have a chance to speak and share their views 
within a safe environment. Where there is conflict, time and support is provided to help 
children process their thoughts and take necessary actions to resolve it.  
 

https://www.unicef.org.uk/what-we-do/un-convention-child-rights/


3. Being well-informed 
Staff ensure they are well informed about the children. This includes knowing the 
interests and hobbies of individual children as well as speaking to previous class 
teachers and finding out any other pertinent information from SENDCo, DSL (if relevant) 
and families. This can help when interacting with pupils - making them feel significant if 
you know things about them.  

4. Bring ‘self’ into room 
While staff take time to learn about children, they also share information about 
themselves that is professionally appropriate i.e. favourite colour, hobbies, personal 
school experiences. This helps children to get to know the adults that work in the school 
community.  

5. Developing mutual respect 
Respect is vital for all relationships to remain successful. Staff respect children by valuing 
their input and ideas and then expect the same in return. Mutual respect is also shown 
by using manners such as ‘thank you’ and ‘please’. Through ongoing modelling, staff 
show how working together in a respectful environment can generate collective insight, 
wisdom and creativity.   

6. Welcoming diversity 
Acknowledging, appreciating and celebrating difference creates an inclusive and 
supportive environment. All staff take active steps to ensure all children feel included 
and valued through ongoing positive interactions with pupils, displays, assemblies and 
educational visits. 
 

7. Scheduling time for relationship building 
Relationships take time to develop and grow. Staff  plan experiences and activities with 
the children  which  help to promote and build positive relationships. 

8. ‘Connect before you correct’ 
Through the use of empathy, mirroring and actively listening, staff take time to meet a 
child within their emotional space before expecting them to reflect and correct their 
behaviour. All staff make a conscious decision to be an ‘Emotionally Available Adult’ 
(EAA) for any child when in need or take the necessary steps to ensure a child has 
access to an EAA.  

9. Modelling Positive Relationships 
All staff ensure they role model positive interactions with each other, families and 
children at all times. Staff acknowledge that children look to adults for guidance and 
therefore they have a responsibility to demonstrate school expectations throughout the 
school day and beyond 
 



 
10. Celebrating Shared Values  

All staff take time to discuss school values and how it looks in practice to ensure a 
shared understanding. Time is given to reflect on values and celebrate them using 
verbal praise, postcards, behaviour chart and certificates. 
 
BARRIERS TO BUILDING POSITIVE RELATIONSHIPS 
At Van Gogh Primary we recognise that some children will find it difficult to develop 
positive relationships and behaviours due to a number of factors. This may include; 
 

● Special Educational Needs 
● Experiencing trauma 
● Lack of family support 
● Negative influences beyond the school gates  
● Exposure to political/social/environmental events 

 
Trauma 

Trauma is the response to a deeply distressing or disturbing event that overwhelms an 
individual’s ability to cope, causes feelings of helplessness, diminishes their sense of self 

and their ability to feel the full range of emotions and experiences. 
 https://integratedlistening.com/ 

 
All staff are expected to remind themselves of potential causes for negative behaviours 
and demonstrate an understanding of adverse childhood experiences which can 
potentially hinder a child’s ability to learn. 
 
This may include: 

● Emotional abuse (humiliated/sworn at/put down/insulted 
● Emotional neglect (feeling unspecial/ not important/not loved/not supported) 
● Physical abuse (push, grab, slap, throw things at you) 
● Physical neglect (not enough to eat/dirty clothes) 
● Sexual abuse 
● Being bullied 
● Multiple moves 
● A family member being depressed  
● Loss of a parent or parent separation/divorce 
● A family member being addicted to drugs or alcohol 
● Witnessing domestic violence 
● A family member in jail 
● Poverty 
● Violent neighbourhood 

 
 
 

https://integratedlistening.com/


Lack of family support 
We believe working collaboratively with families is important to ensure all children thrive. 
When families lack engagement with the school community we acknowledge that this 
can have an adverse impact on a child’s perception of school and how they relate to 
staff. At Van Gogh Primary, we strive to create many opportunities to positively engage 
with families and ensure we work in partnership.  
 
Negative influences beyond the school gates 
We acknowledge that gangs and county lines are local risks for children at Van Gogh 
Primary. In response, we ensure we create opportunities to educate Year 5 and 6 pupils 
of what positive relationships look like, consider ways to keep themselves safe and 
empower them to feel confident with making good choices.   
 
Exposure to world health and political events 
Recent events such as COVID-19, police brutality and Black Lives Matter, have 
highlighted the reality of social class implications, discrimination and racism. At Van 
Gogh Primary, we acknowledge how these events can have a negative impact on 
children’s mental health, self-esteem and how children  perceive themselves and 
others. We believe we have a duty of care to ensure all children have time to 
understand and process events while exploring their own emotions and possible 
responses. 
 
 
SUPPORTING CHILDREN WITH CHALLENGING BEHAVIOURS 
To help mitigate potential negative behaviours, provide emotional support and reduce 
barriers to learning, staff are expected to use recommended informed responses. To 
ensure consistency of approach we use interventions within the Protect, Relate, 
Regulate and Reflect model to help maintain healthy pathways of interactions with 
children. (See figure on next page) 
 
Character Building 
We believe that every child has the potential to independently make good choices 
and be the best version of themselves, however children will make mistakes and will 
need support and guidance on how to self-regulate, appropriately respond to 
situations and interact effectively and positively with others. To ensure children can 
develop these skills, we believe in the importance of explicitly teaching these skills, 
preparing and equipping them for life beyond the school gates.  
 
Throughout the weekly timetable, class teachers will plan and deliver sessions where 
children have the opportunity to learn ways to positively develop their character. This 
will be achieved through value based assemblies, mindfulness and explicit teaching of 
soft skills.  



 
SEND Support 
The Special Educational Needs Co-ordinator in collaboration with Learning Mentor 
facilitates an individual assessment to provide personalised additional support in order 
to promote positive behaviours. We work in collaboration with families and if necessary 
external agencies to ensure any support is the best it can be.   
 
Other important actions:  

● Be consistent  
Children have a need for the world to be as reliable as possible. When staff act 
consistently and reliably, they make the child feel safer and therefore less 
anxious. This in turn will make it less likely that events will trigger off bad behaviour. 
Using a calm approach when a child is making inappropriate behaviour choices 
is particularly important. It is far better to allow a child some ‘time out’ than to 
engage in a two-way argument where it will escalate the child’s behaviours.  

 
 
 

● Model desired behaviour 



It is important for adults within the school to model the kinds of behaviour that 
they expect from children in terms of respect, concern, fairness, how to 
apologise, how to resolve difficulties fairly and amicably. Dealing with difficult 
behaviour can trigger feelings of anger, irritation, disappointment or even 
despair. It is better to avoid communicating these feelings. Responses should be 
low key and matter of fact.  
 
● Every session a new start!  
It is important to us that every day is a new day, a new chance to do well. In 
most instances, the consequences of any negative behaviour will be received 
on the same day which means children can have a fresh start each morning to 
do the right thing.  

 
CLASSROOM MANAGEMENT  
Classroom management is key to promoting good behaviour. We expect all classrooms 
to have: 

● A positive classroom tone  
● A calming environment - warm lights, colour, sensory richness, music, lovely 

smells, bring the outdoors inside (plants, photos, natural materials) 
● A classroom contract displayed which have been agreed by the teacher and 

the pupils  
● Clear expectations about learning which is set at an appropriate level for the 

children  
● A visual timetable so children know what is planned for the day  
● A well-planned environment so that children can move easily, can find 

resources, etc.  
● A time out area in the classroom for children to ‘cool down’ where appropriate 
● Strategic seating arrangements for children when working on the carpet or at a 

table.  
● The school’s ‘Going for Gold’ and ‘Behaviour Blueprint’ clearly displayed  
● The value of the term clearly displayed 

 
REWARDS AND SANCTIONS 
Children are rewarded for showing positive behaviours over and above what is 
normally expected of children’s behaviour (related to the VGP values) or for other 
significant personal achievements. Children receive sanctions for negative behaviours.  
 
At all times, children need to know what behaviour/action has led to a reward/sanction 
and to understand what that means for them. They also need to know that it is their 
behaviour that is being rewarded/sanctioned, not them personally.  
 



All children’s behaviour is monitored throughout the week through the ‘Going for Gold’ 
behaviour system. Children who have made positive choices and consistently 
demonstrated excellent behaviour will be recognised through praise notes and positive 
postcards, Star of the Week etc..  
 
In each class there is a consistent ‘Going for Gold’ visual. This also includes green, 
yellow warnings and red warnings. On this display, all children have a label with their 
name on it. Each session children start with their name on green. If children make 
continual positive individual choices they may be  moved to ‘Gold’. This can be 
celebrated by further rewards such as postcards home.  
 
If children make negative individual choices, the teacher explains why the behaviour is 
unacceptable and they are reminded of the school and classroom rules. A request is 
made for the behaviour to be corrected and they are given a warning (moved to 
yellow). Further negative choices will result in a child’s name being moved down to red 
if necessary. (See behaviour table below).  
 
The system allows children to reflect on their actions, attitude and behaviour. All 
children return to green at the beginning of the next teaching session.  
This gives any children who have experienced difficulties during the morning an 
additional chance to achieve success by the end of the school day.  
 
We believe that consistency not severity is the key to an effective sanction 
 
 
End of term rewards 
All pupils will be rewarded with an end of term treat, based on their positive behaviour 
throughout the given term. Any child who receives more than 5 detentions within each 
term will be withdrawn from the treat. Families will be contacted by the class teacher 
whenever a child has three or more  detentions in any term to reiterate the 
consequences of repeated negative behaviour. 
Rewards and sanctions are broken down into stages as shown by posters which are on 
display in every classroom and around the school. 
   



 

  Stage  Explanation  Cause 

Positive  Personalised class 
awards 

Teachers discretion   Positive behaviour 
relating to one of the 
school values  

Star of the Week  Child is chosen at the end of 
the week for displaying 
behaviour relating to one or 
more of the school values. 

Positive behaviours 
beyond expectations 
or significant progress 
for a child.  

Postcard Home  Child is given a VGP 
postcard and can be sent to 
see a member of SLT.  

Positive behaviours 
beyond expectations 
or significant progress 
for a child – one-offs 

 
 

Negative   First Warning (Yellow)  A warning about the wrong behaviour 
choice child is making. 

Second Warning (Red)   A further warning about the wrong 
behaviour choice child is making 

Detention   Child’s name to be removed which will 
result in a detention at break or lunch time. 
Phone call home by class teacher. Multiple 
detentions within each half term will result in 
the following: 2 detentions: Phone call 
home 3 detentions: Meeting with Parent 
(Class teacher) 4 detentions: Meeting with 
Family (Class teacher & middle leader) 5 
detentions: Meeting with member of SLT 
Please note that after 3 detentions, 
behaviour should be logged on CPOMS. 

Internal exclusion (for more 
serious breaches of 
behaviour)  

Continuous display of poor behaviour after 
detention then children are to be moved to 
time out area in the classroom. If the child 
responds negatively to this, they will be 
asked to leave the classroom and carry on 
with their learning for the rest of the session 
in another class. A telephone call will be 
made to arrange a meeting discuss the 
negative behaviour with the family.  

 
 
 
 
 



A. Warnings 
Any warnings should be ‘reset’ for each new session. It is hoped that children will make 
the necessary corrections to their behaviour through a reminder or yellow card and 
therefore children are given a ‘clean sheet’ for that new session.  
 
B. Transitions/Moving around school  
Children are expected to transition around the school quickly and quietly. At the 
beginning of break/lunch, children are to be dismissed in pairs/small groups to move 
towards the playground. At the end of break/lunch children are to transition back to 
class with supporting adults placed in designated areas of the school.  
 
This is expected across the whole school unless directed by SLT. 
 
C. Playground Behaviour Management  
The reward and sanction systems from above are used outside at playtimes and 
lunchtimes. Issues are dealt with by  staff and should not continue into learning times. If 
a child has displayed positive links to the school values, this should be recognised by 
staff. 
 
D. Significant Achievements  
Each week there will be a Celebration Assembly. Two children from each class will be 
chosen by their teacher to receive a certificate in recognition of a significant 
achievement that they have made that week. This can be for behaviour, attitude, 
effort, quality of work, homework etc. and is personal to each child. The expectation is 
that every child will receive 2-3 certificates across the year; teachers need to record 
who has received a certificate each week.  
 
E. Behaviour Support Plans  
If a child’s behaviour is repeatedly not meeting the minimum standards (i.e. they have 
received 5 detentions during the term) they may need to be put onto an Individual 
Behaviour Support Plan. Children who show aggressive and violent behaviour will also 
be placed on an Individual Behaviour Support Plan. Behaviour support plans need to 
be agreed in a parent meeting. Home and school rewards/sanctions should be agreed 
by SLT and families. 
 
The plan will be completed with the family and will be a personalised approach based 
on the needs of that child. The plan will run over a period of 1 week (depending on the 
behavioural issues and the age of the child) and will be reviewed at the end of that 
period and either stopped as the behaviour is now meeting the standards, or changed 
as the behaviour is still not good enough and alternative strategies need to be tried.  
 



Support Plans will include recognition of the child’s needs and desires and how staff 
can meet and support these, what can be done at home to support the plan, and the 
personalised rewards and sanction systems that will be used for that child.  
 
School enrichment trips  
If a pupil’s behaviour before an enrichment trip is consistently unacceptable and they 
have moved to 5 detentions they may not be permitted to go on a trip with additional 
interventions in place. The school reserves the right at any time to withdraw any pupil 
from an enrichment trip if they are involved in any behaviour which we deem does not 
live up to our school code of conduct. 
 
EXCLUSIONS  
We are an inclusive school and will work hard to develop strategies to include all 
children. However, in extreme cases, the school will use exclusions to maintain the 
health and safety of all our community. This is in a small minority of cases and is used 
either in the case of extreme events or persistent misbehaviour when the child has not 
responded to other strategies employed. 
 
Internal exclusion - this is within the school and means removing a child from their class 
to another class, a senior member of staff or the inclusion team for a period of time. This 
allows a child time to reflect upon their recent behaviour. Internal exclusion will be in 
response to a culmination of behaviour incidents or an extreme and serious single 
incident.  
 
A fixed-term exclusion is considerably more severe than an internal exclusion, where a 
child is asked to stay at home for an agreed period of time. Only the Head of School 
can exclude children externally. A decision to externally exclude will only be taken 
when all other possibilities and strategies have been exhausted. A reintegration 
meeting with a member of SLT will be held with the child and a family member before 
the pupil returns to the school. The purpose of the meeting is to work in partnership with 
the school and families, in order to assist the pupil with their improvement. Specific 
behavioural targets will be set for the pupil and agreed with the family. 
 
The Headteacher/Head of School may exclude a child for the following reasons:  

● A serious violent act towards other children  
● A serious violent act towards a member of staff or posing a serious threat to 

others  
● Consistently disrupting learning, despite interventions put in place  
● Consistently ignoring instructions by adults and therefore making it impossible to 

return to class  
● Repeated acts of aggression toward other pupils  
● Repeated acts of bullying towards another child  
● Theft  



● Damage to property  
● Indecent behaviour  
● Leaving the school building without permission 

 
This is not an exhaustive list and there may be other situations where the Head of School 
makes the judgement that exclusion is an appropriate sanction.  
 
Exclusion procedure  
Most exclusions are of a fixed term nature and are of short duration (usually between 
one and three days). Regulations allow the Head of School to exclude a pupil for one 
or more fixed periods not exceeding 45 school days in any one school year. Parents will 
be informed in writing about the behaviours relating to and the decision regarding any 
exclusion. Work will be provided for the child to complete at home for the period of the 
exclusion. The Governors will review promptly all permanent exclusions from the school 
and all fixed term exclusions that would lead to a student being excluded for over 15 
days in a term. The Governors will review fixed term exclusions which would lead to a 
student being excluded for over five days but not over 15 days in a term where a 
parent has expressed a wish to make representations. 
 
 
 
 
 
 
   



WORKING WITHIN COVID-19 RISK ASSESSMENT 
 
To ensure protective measures are implemented and to remain consistent with our 
COVID-19 Risk Assessment, the following guidance must be followed when applying this 
policy: 
 
If adults need to remove a child from a situation they are not managing, adults must 
wear appropriate PPE where possible. 
 
Management of behaviour should be limited to the adults working within the allocated 
bubble wherever possible 
 
Reward trips outside the school premises will be prohibited until further notice. Instead 
children will have Reward experiences that will remain within the school grounds.   
 
Any child given a detention will need to complete it with an adult within their bubble 
 
Where possible, social distancing measures should be applied when managing a child’s 
behaviour  
 
Achievement Assemblies will be held in class bubbles or online 
 
Individual risk assessments need to be completed for potentially violent pupils, 
especially those with a known risk of spitting and or requiring physical restraint 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   



Annex A  

The Headteacher’s power to exclude 
Only the Headteacher can exclude a pupil and this must be on disciplinary grounds. A 
pupil/student may be excluded for one or more fixed periods (up to a maximum of 45 
school days in a single academic year), or permanently. A fixed-period exclusion does 
not have to be for a continuous period.  
 
When establishing the facts in relation to an exclusion decision the Headteacher must 
apply the civil standard of proof; i.e. ‘on the balance of probabilities’ it is more likely 
than not that a fact is true, rather than the criminal standard of ‘beyond reasonable 
doubt.’ This means that the Head of School should accept that something happened if 
it is more likely that it happened than that it did not happen.  
 
Under the Equality Act 2010 (the Equality Act), schools must not discriminate against, 
harass or victimise pupils because of: sex; race; disability; religion or belief; sexual 
orientation; pregnancy/maternity; or gender reassignment. For disabled children, this 
includes a duty to make reasonable adjustments to policies and practices and the 
provision of auxiliary aids.  
 
In carrying out their functions, the public sector equality duty means schools must also 
have due regard to the need to: 

● eliminate discrimination, harassment, victimisation, and other conduct that is 
prohibited by the Equality Act; 

● advance equality of opportunity between people who share a protected 
characteristic and people who do not; and  

● foster good relations between people who share a protected characteristic and 
people who do not share it.  

 
Procedures to be followed 
The Headeacher will provide the following information, in writing, to the parents of an 
excluded pupil/student: 

● The reason(s) for the exclusion 
● The length of a fixed-term exclusion or, for a permanent exclusion, the fact that it 

is permanent 
● Information about parents’ right to make representations about the exclusion to 

the Local Governing Board and how the pupil/student may be involved in this 
● Information about parents’ right to attend any meeting, and to be represented 

at a meeting (at their own expense) or to bring a friend, in cases where there is a 
legal requirement for the Local Governing Board to meet to consider the 
reinstatement of a pupil/student 

 
The Headteacher will also notify parents by the end of the afternoon session on the day 
their child is excluded that for the first 5 school days of an exclusion, or until the start 
date of any alternative provision where this is earlier, parents are legally required to 
ensure that their child is not present in a public place during school hours without a 
good reason. Parents may be given a fixed penalty notice or prosecuted if they fail to 
do this. 



 
If alternative provision is being arranged, the following information will be included 
when notifying parents of an exclusion: 

● The start date for any provision of full-time education that has been arranged 
● The start and finish times of any such provision, including the times for morning 

and afternoon sessions, where relevant 
● The address at which the provision will take place 
● Any information required by the pupil/student to identify the person they should 

report to on the first day 
 
Where the information on alternative provision is not reasonably ascertainable by the 
end of the afternoon session, it may be provided in a subsequent notice, but it will be 
provided no later than 48 hours before the provision is due to start. The only exception 
to this is where alternative provision is to be provided before the sixth day of an 
exclusion, in which case the information can be provided with less than 48 hours’ notice 
with parents’ consent. 
 
Informing the Local Governing Board and Local Authority 
The Head of School will immediately notify the Local Governing Board and the Local 
Authority (LA) of: 

● A permanent exclusion, including when a fixed-period exclusion is made 
permanent 

● Exclusions which would result in the pupil/student being excluded for more than 5 
school days (or more than 10 lunchtimes) in a term 

● Exclusions which would result in the pupil/student missing a public examination 
 
For a permanent exclusion, if the pupil/student lives outside the LA in which the school is 
located, the Head of School will also immediately inform the pupil’s/student’s ‘home 
authority’ of the exclusion and the reason(s) for it without delay.  For all other exclusions, 
the Head of School will notify the Local Governing Board and LA once a term. 
 
The Local Governing Board 
Responsibility regarding exclusions is delegated to the Governors’ Discipline Committee. 
 The committee has a duty to consider the reinstatement of an excluded pupil/student 
(see section 6). 
Within 14 days of receipt of a request, the Local Governing Board will provide the 
secretary of state with information about any exclusions in the last 12 months. 
 
For a fixed-period exclusion of more than 5 school days, the Local Governing Board will 
arrange suitable full-time education for the pupil/student. This provision will begin no 
later than the sixth day of the exclusion. Provision does not have to be arranged for 
students in the final year of compulsory education who do not have any further public 
examinations to sit.  For permanent exclusions, the Local Authority is responsible for 
arranging suitable full-time education to begin no later than the sixth day of the 
exclusion. 
 
 
 



Considering the reinstatement of a pupil/student 
The Governors’ Discipline Committee will consider the reinstatement of an excluded 
pupil/student within 15 school days of receiving the notice of the exclusion if: 

● The exclusion is permanent 
● It is a fixed-term exclusion which would bring the pupil’s/student's total number of 

school days of exclusion to more than 15 in a term 
● It would result in a student missing a public examination 

 
If requested to do so by parents, the Governors’ Discipline Committee will consider the 
reinstatement of an excluded pupil/student within 50 school days of receiving notice of 
the exclusion if the pupil/student would be excluded from school for more than 5 school 
days, but less than 15, in a single term. 
 
Where an exclusion would result in a student missing a public examination, the 
Governors’ Discipline Committee will consider the reinstatement of the student before 
the date of the examination. If this is not practicable, the The Governors’ Discipline 
Committee will consider the exclusion and decide whether or not to reinstate the 
student. 
 
The Governors’ Discipline Committee can either: 

● Decline to reinstate the student, or 
● Direct the reinstatement of the student immediately, or on a particular date 

 
In reaching a decision, the Governors’ Discipline Committee will consider whether the 
exclusion was lawful, reasonable and procedurally fair and whether the Heads of 
School followed their legal duties. They will decide whether or not a fact is true ‘on the 
balance of probabilities’, which differs from the criminal standard of ‘beyond 
reasonable doubt’, as well as any evidence that was presented in relation to the 
decision to exclude. Minutes will be taken of the meeting, and a record of evidence 
considered kept. The outcome will also be recorded on the pupil’s/student’s 
educational record. The Governors’ Discipline Committee will notify, in writing, the Head 
of School, parents and the LA of its decision, along with reasons for its decision, without 
delay. 
 
Where an exclusion is permanent, The Governors’ Discipline Committee decision will 
also include the following: 

● The fact that it is permanent 
● Notice of parents’ right to ask for the decision to be reviewed by an 

independent review panel 
● The date by which an application for an independent review must be made 
● The name and address to whom an application for a review should be submitted 
● That any application should set out the grounds on which it is being made and 

that, where appropriate, reference to how the pupil’s/student’s SEN are 
considered to be relevant to the exclusion 

● That, regardless of whether the excluded pupil/student has recognised SEN, 
parents have a right to require the Local Governing Board/Trust to appoint an 
SEN expert to attend the review 



● Details of the role of the SEN expert and that there would be no cost to parents 
for this appointment 

● That parents must make clear if they wish for an SEN expert to be appointed in 
any application for a review 

● That parents may, at their own expense, appoint someone to make written 
and/or oral representations to the panel, and parents may also bring a friend to 
the review 

● That if parents believe that the exclusion has occurred as a result of 
discrimination, they may make a claim under the Equality Act 2010 to the first-tier 
tribunal (special educational needs and disability), in the case of disability 
discrimination, or the county court, in the case of other forms of discrimination. A 
claim of discrimination made under these routes should be lodged within 6 
months of the date on which the discrimination is alleged to have taken place 

 
An independent review 
If parents apply for an independent review, the Trust will arrange for an independent 
panel to review the decision of the Local Governing Board not to reinstate a 
permanently excluded pupil/student.  Applications for an independent review must be 
made within 15 school days of notice being given to the parents by the Governors’ 
Discipline Committee of its decision to not reinstate a pupil/student. 
 
A panel of 3 or 5 members will be constituted with representatives from each of the 
categories below. Where a 5-member panel is constituted, 2 members will come from 
the school governors category and 2 members will come from the Head of School 
category. 

● A lay member to chair the panel who has not worked in any school in a paid 
capacity, disregarding any experience as a school governor or volunteer 

● School governors who have served as a governor for at least 12 consecutive 
months in the last 5 years, provided they have not been teachers or Heads of 
Schools during this time 

● Heads of Schools or individuals who have been a Heads of School within the last 
5 years 

● A person may not serve as a member of a review panel if they: 
o Are a member or director of the Trust, or Local Governing Board of the 

excluding school 
o Are the Heads of School of the excluding school, or have held this position 

in the last 5 years 
o Are an employee of the Trust, or the Local Governing Board of the 

excluding school (unless they are employed as a Heads of School at 
another school) 

o Have, or at any time have had, any connection with the Trust, school, 
Local Governing Board, parents or pupil/student, or the incident leading 
to the exclusion, which might reasonably be taken to raise doubts about 
their impartially 

o Have not had the required training within the last 2 years (see appendix 1 
for what training must cover) 

A clerk will be appointed to the panel. 
 



The independent panel will decide one of the following: 
● Uphold the Local Governing Board’s decision 
● Recommend that the Local Governing Board reconsiders reinstatement 
● Quash the Local Governing Board’s decision and direct that they reconsider 

reinstatement (only when the decision is judged to be flawed) 
The panel’s decision can be decided by a majority vote. In the case of a tied decision, 
the chair has the casting vote. 
 
School registers 
A pupil’s name will be removed from the school admissions register if: 

● 15 school days have passed since the parents were notified of the exclusion 
panel’s decision to not reinstate the pupil/student and no application has been 
made for an independent review panel, or 

● The parents have stated in writing that they will not be applying for an 
independent review panel 

Where an application for an independent review has been made, the Local Governing 
Board will wait until that review has concluded before removing a pupil’s/student’s 
name from the register.  Where alternative provision has been made for an excluded 
pupil/student and they attend it, code B (education off-site) or code D (dual 
registration) will be used on the attendance register. Where excluded pupils/students 
are not attending alternative provision, code E (absent) will be used. 
 
 
Returning from a fixed-term exclusion 
Following a fixed-term exclusion, a reintegration meeting will be held involving the pupil, 
parents, a member of senior staff and other staff, where appropriate.  
 
Monitoring arrangements 
The Headteacher monitor the number of exclusions every term and report back to the 
Local Governing Board. They also liaise with the local authority to ensure suitable 
full-time education for excluded pupils/students. 
 
This policy has been written using ‘Exclusion from maintained schools, academies and 
pupil referral units in England Statutory guidance for those with legal responsibilities in 
relation to exclusion’.September 2017 
 
This policy will be reviewed by the Headteachers/Heads of School every two years. At 
every review, the policy will be shared with the Local Governing Board. 
 
 
 
 
 
 
 
 
 
 



 
 
Annex B 

Suggested themes for class and year group assemblies 

 
  Respect  Collaboration  Integrity  Ambition  Drive  Exploration 
Week 1  I listen to 

people 
when they 
are talking 
to me 

I achieve a 
goal with 
others 

I always tell 
the truth 

I set myself 
targets 

I show 
enthusiasm  

I can 
discover 
new things 

Week 2  I accept 
that people 
are 
different 

I contribute  I know 
myself 

I believe I 
can 

I have grit  I explore in 
different 
ways 

Week 3  I consider 
the feelings 
of others 

I value the 
contribution of 
others 

I can be 
trusted 

I challenge 
myself 

I motivate 
myself 

Explanation 
helps to 
develop my 
thoughts 
and 
opinions 

Week 4  I can 
challenge 
examples of 
disrespect 
in an 
appropriate 
way 

I embrace 
diversity 

I will share 
what I 
believe 

I take risks  I can inspire 
others 

I am curious 
and ask 
questions 

Week 5  I can 
control my 
actions  

I share  I am 
reliable 

I work on 
making 
myself 
better 

I sustain 
effort to 
complete 
challenging 
tasks 

I take time 
to observe 

Week 6  I can use 
positive 
words 

I encourage 
others 

I keep my 
word 

I can show 
passion 

I show 
determinati
on 

I can 
investigate 

 
 
 
 
 
 
 
 
 
 
 
 
 



Annex C 
 
Character Building sessions are dedicated to the explicit teaching of ‘soft’ skills that are 
needed in order to thrive and achieve life-long success within a community. These soft 
skills include, teamwork, conflict resolution, emotional regulation, communication skills, 
listening skills, empathy, problem solving and much more. All skills are taught using our 
school values as a foundation for discussions, activities and learning. Through the use of 
character building, we endeavour for children to improve their confidence, raise their 
self-esteem and strengthen positive relationships with their peers.  
 
All class teachers make informed decisions about the collective needs of their class and 
choose character building tasks that will benefit the children they have. Sessions are no 
longer than 15mins each day. 
 
Character building sessions will incorporate the following; 
 
 
Assembly 
A time to share and reflect on core values linked to current or relevant topics 
 
Mindfulness 
Focused time on connecting with oneself and the surroundings in a peaceful and 
assuring manner. 
 
Soft skills 
The development of positive attitudes and interpersonal skills that help to develop and 
strengthen relationships 
 
Positive relationships 
Interactions with others that are enriching, developmental, empowering and supportive  
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Weekly overview of Character Building Sessions within each year group. 
 
Year 1 & 2 

Session 1  Weekly Assembly linked to values led by teacher or SLT 

Session 2  Mindfulness session 

Session 3  Explicit teaching of a soft skill 

Session 4  Building positive relationships 

 
Year 3 

Session 1  Weekly Assembly linked to values led by teacher or SLT 

Session 2  Mindfulness session 

Session 3  Explicit teaching of a soft skill 

Session 4  Building positive relationships 

Session 5  Mindfulness session 

 
 
Year 4, 5 & 6 

Session 1  Weekly Assembly linked to values led by teacher or SLT 

Session 2  Mindfulness session 

Session 3  Explicit teaching of a soft skill 

Session 4  Building positive relationships 

 
 
 
 
 
 
 
 
 
 
 
 



 
Possible Mindfulness Sessions 
 

Activities  Linked Characters 

Children work in pairs for this partnered breathing activity. Sitting tall, 
with their back resting against their partner’s back. Encourage students 
to notice their partner’s breath: Is it shallow or deep? Fast or slow? Can 
they feel their partner’s back moving as they breathe? After a little 
while, students may find that their breath falls into sync with their partner 
or it may not! These are all talking points for bringing awareness to the 
breath, in the present moment. 

 
Collaboration 
Thoughtfulness  
Understanding  

Ask students to switch their senses up to a superpower level, just like 
Spiderman. In this moment: What can they hear? What can they see? 
What can they taste? What can they smell? What can they feel? 

Observing 
Curiosity  

First, get a clear jar (like a Mason jar) and fill it almost all the way with 
water. Next, add a big spoonful of glitter glue or glue and dry glitter to 
the jar. Put the lid back on the jar and shake it to make the glitter swirl. 

Finally, use the following script or take inspiration from it to form your 
own mini-lesson: 

“Imagine that the glitter is like your thoughts when you’re stressed, mad 
or upset. See how they whirl around and make it really hard to see 
clearly? That’s why it’s so easy to make silly decisions when you’re upset 
– because you’re not thinking clearly. Don’t worry this is normal and it 
happens in all of us (yep, grownups too). 

[Now put the jar down in front of them.] 

Now watch what happens when you’re still for a couple of moments. 
Keep watching. See how the glitter starts to settle and the water clears? 
Your mind works the same way. When you’re calm for a little while, your 
thoughts start to settle and you start to see things much clearer. Deep 
breaths during this calming process can help us settle when we feel a 
lot of emotions” (Karen Young, 2017). 

Identifying 
emotions; 
Worry 
Confused 
Scared 
Angry 
Concerned 
Overwhelmed  
stress 

Playing with balloons. Tell your kids that the aim of this game is to keep 
the balloon off the ground, but have them move slowly and gently. You 
can tell them to pretend the balloon is very fragile if that helps. 

Care 
Observing 
Teamwork  
Co-operation 
 

Noticing the breath: this involves simply paying attention to what 
breathing actually feels like. 

Observing 
Reflecting  

 
 



 
Possible Activities on soft skills  
 

Activities   Linked Characters 

Children make a list of synonyms for the word respect. For example, 
esteem, honor, regard, value, cherish, appreciate, admire, praise, 
compliment 

This activity can be done for any value. 

Understanding  
Teamwork 
 

Different people have different likes and dislikes. To emphasize that 
point, you might invite each child to share something he or she likes very 
much. That could be a food, an activity, a place or anything else. After 
children share, you might ask some of the children to identify things that 
other children like but they don't like as much. Conclude the discussion 
by emphasizing that people should treat one another respectfully in 
spite of their difference 

Meaningful 
relationships 

Listening 

 

Share a scenario i.e. incident on the playground. Children then decide 
together how best to solve the problem 

Compassion 
Understanding  
Listening 
Collaboration 
Problem solving  

Play ‘What if’. E.g. Your mum made only enough cookies for your 
brother’s class. She tells the family not to eat any. You really want a 
cookie, so you decide to take one. Mum notices a cookie is gone. What 
will you do?   /  There’s a new child at school who hardly talks and seems 
to look at the ground a lot. The other children laugh at him, and they 
expect you to laugh with them. You know this child needs a friend, but if 
you become his friend, the other children might not be your friends 
anymore. What will you do? 

Empathy 
Sympathy 
Conflict resolution 
 
 

Show children a thought provoking photograph/picture/image. Ask 
children; what do you see? How does it make you feel? What does it 
make you think of? Etc.  

Listening  
Reflecting 
Pondering   
 

 
 
 
 
 
 
 
 



 
 
Possible Building relationships sessions 
 

Activities  Linked Characters 

Selected children are given the opportunity to speak to the class 
about a topic they are very passionate about for 1 minute. The rest of 
the class listen and then have to give feedback on what they liked. 

Confidence building 

Listening 

Circle Time using sentence stems such as: Thanks for showing respect 
when you… 

Listening 
Turn taking 
Self-esteem 

Lead a game of Simon Says. Provide such directions as… Simon says 
"Everyone with brown eyes, stand up." Simon says "Everyone who has 
a dog as a pet, put your right hand on your head” Simon says 
"Everyone whose favourite sport is football, stand on one foot." Simon 
says "Everyone who speaks more than one language, jump up and 
down." 
At the end of the game, have children sit in a circle. Ask each child 
to name one way in which he or she and another child are alike. 

Self-control 
Focusing 
Collaboration 
Observing  
Reflecting  

Play emotion charades 
In this game, one player acts out a certain emotion, and the other 
players must guess which feeling is being portrayed.  

Observing  

Children line up in order of their birthday without using their voices  Non-verbal 
communication 
Teamwork 

Play passing the ball 

A game where players form a circle, and take turns contributing to a 
conversation. 

The game begins with a player who starts the conversation, and then 
tosses a ball to someone else in the circle. 

The recipient responds with an appropriate, relevant contribution of 
his or her own, and tosses the ball to another child. And so on. 

To play successfully, children must attend to whoever is speaking, and 
make eye contact during the exchange of the ball. 

Non-verbal 
communication 
Listening 
Turn-taking 

 
 


